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 أولاً: ملخص الذراسح تاللغح العرتُح

 مشكله الذراسح:

فشص الاشزشان ثٙب فٝ عٕٛاد ِجىشح ٌزا فٙٝ رشىً ٚعبئػ ِٕبعجخ  الإٌىزشٟٚٔرز١خ شجىبد اٌزٛاصً  

ْ الأخشاغ ثزٍه اٌشجىبد ِٓ لجً اٌّشا٘م١ٓ ٚلذسرُٙ إٌّٔٛ اٌضمبفبد اٌفشع١خ ٌلأفشاد اٌّشا٘م١ٓ ، وّب 

اٌىج١شح عٍٝ اٌزعبًِ ِع اٌزىٌٕٛٛج١ب اٌذذ٠ضخ ٠عع اٌمبئ١ّٓ عٍٝ اٌزشث١خ أِبَ رذذ٠بد ٘بئٍخ ٌفُٙ غج١عخ 

 ٌذ٠ُٙ عجش رٍه اٌشجىبد . الإٌىزشٟٚٔاٌزٛاصً 

 من فهناك لإلكررونٍ,ا الرىاصل شثكاخ اسرخذام علً المررذثح الأثار حىل النظر وجهاخ واخرلفد

 والمكان االزمان ئقاعى علً ءلقضاوا والمعرفح للاذصاا دللرثا للثشرَح, عظُمح فرصح أنها َري

 ذخرزل كما جذَذج،  جرماعُحا  خعلاقا ذنشئو , لهمذفاع جحدر من ذرفعو س,لناا ربذقا فٍ فرزَذ

 ً  َح.رلرجاا و َحدلاقرصاا والمثادلاخ خلرعاملاا فٍ اءاخلإجرا من هائلاً قذرا

 دمُلا إلٍ دٌذؤو ، لاجرماعُحا خلعلاقاا علً الحقُقٍ الخطر مصذر ذمثل أنها َري من وهناك 

  الحُاج نسُج ككذفو لعزلحا إلٍ ذؤدٌ كما ، لثقافُحا لرقالُذا عن والثعذ القطُعح عىامل َحمل مجرمع

            (   2 , 2313 ، الشهرٌ الاجرماعُح.)حنان

وبٔذ ِٛظع ا٘زّبَ اٌذساعبد اٌغبثمخ , ِٕٚٙب  الإٌىزشٌٟٚٔٛعبئً اٌزٛاصً   ٚاٌغٍج١خفبلأصبس الإ٠جبث١خ 

( روشد اٌزأص١ش اٌغٍجٝ ٌشجىخ 2002اٌزأص١شاد الا٠جبث١خ ٚ اٌغٍج١خ ٌٍزىٌٕٛٛج١ب, ففٟ دساعخ )سا١ٔب إثشا١ُ٘ ،

شا٘ك ٌٍعذ٠ذ ِٓ معبح أِبَ الإٔزشٔذ وٍّب رعشض أٌّّزشٔذ عٍٝ اٌّشا٘م١ٓ فىٍّب صادد اٌغبعبد اٌلإا

 اٌّشىلاد الاجزّبع١خ ٚالأخلال١خ ٚالأعش٠خ .

(ٚجٛد علالخ ث١ٓ الاعزخذاَ اٌّفشغ ٌٛعبئً اٌزٛاصً 2012أ٠عب روشد دساعخ )ِٛصٖ اٌذٜٚ،

ٚرأص١ش٘ب عٍٝ اٌّغزٜٛ اٌعٍّٟ ٚاٌشخصٟ ٚإٌفغٟ ٚاٌزٛافك الأعشٜ ٚاٌّذسعٟ ٚالاجزّبعٟ وّب أشبسد 

أخفبض اٌّشبسوخ  إٌٝاعزخذاَ الإٔزشٔذ ٌفزشاد غ٠ٍٛخ ٠ؤدٜ ( أْ 2011أ٠عب دساعخ )أٔذسعْٛ،

 ثبلأٔشطخ الاجزّبع١خ ٚص٠بدح اٌشعٛس ثبٌٛدذح ٚالاوزئبة .

( اٌزٝ ٠2002جبث١بد شجىبد اٌزٛاصً دساعخ) ٠ٕٚذ٘بَ،إِٚٓ ٔزبئج ثعط اٌذساعبد اٌزٝ رذذصذ عٓ 

 ٚالاجزّبعٟ . إٌفغٌٟزٛاصً ٚاٌزٛافك ٚجٛد علالخ داٌخ ادصبئ١ب ا٠جبث١ب ث١ٓ اعزخذاَ ٚعبئً ا إٌٝأشبسد 

اعزخذاَ ٚعبئً  إٌٝ( إٌٝ أْ الأعجبة اٌزٝ رذفع اٌطبٌجبد 2013رٛصٍذ أ٠عب دساعخ )دٕبْ اٌشٙشٜ ،

 .اٌفىشٜ  ٚالأفزبحاٌزٝ لا ٠غزطعٓ اٌزعج١ش عٕٙب  آسائُٙاٌزٛاصً ٘ٝ عٌٙٛخ اٌزعج١ش عٓ 

الاصبس الإ٠جبث١خ ٚاٌغٍج١خ ٌٛعبئً اٌزٛاصً الإٌىزشٟٚٔ , ٚفذ رجب٠ٕذ ٔزبئج اٌذساعبد اٌغبثمخ دٛي            

وّب أْ اٌذساعبد اٌغبثمخ , فٟ دذٚد عٍُ اٌجبدضخ أغفٍذ أصش اٌزفبعً ث١ٓ ٚعبئً اٌزٛاصً الإٌىزشٟٚٔ  عٍٝ 

.إٌغك اٌم١ّٟ, ٚاٌزٛافك إٌفغٟ ثشىً ِجبشش, ٚ٘ٛ ِب رذبٚي اٌذساعخ اٌذب١ٌخ اٌزعشف ع١ٍٗ  
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ثبٌٕغك  الإٌىزشٟٚٔذ٠ذ ِشىٍخ اٌذساعخ فٟ رذذ٠ذ علالخ ِغز٠ٛبد اٌزٛاصً ٚثٕبءاً ع١ٍٗ ٠ّىٓ رذ

 اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ.

 ذساؤلاخ الذراسح:

  ٓث١ ً دسجبد  ِزٛعطٟ دسجبد غلاة اٌّشدٍخ اٌضب٠ٛٔخ ٚ ِزٛعطًٟ٘ رٛجذ فشٚق داٌخ إدصبئ١ب

  ؟ٚإٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ  الإٌىزشٟٚٔغبٌجبد اٌّشدٍخ اٌضب٠ٛٔخ فٟ وً ِٓ اٌزٛاصً 

  ٓث١ ً دسجبد غلاة ٚغبٌجبد اٌشعجخ اٌع١ٍّخ ثبٌّشدٍخ  ِزٛعطًٟ٘ رٛجذ فشٚق داٌخ إدصبئ١ب

دسجبد غلاة ٚغبٌجبد اٌشعجخ الأدث١خ ثبٌّشدٍخ اٌضب٠ٛٔخ فٟ وً ِٓ اٌزٛاصً  ِزٛعطٟ اٌضب٠ٛٔخ ٚ

 ؟ ٚإٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ الإٌىزشٟٚٔ

 ٓاٌّشدٍخ غٍجخ ٌذٞ( إٌّخفط – اٌّزٛعػ – اٌّشرفع) اٌزٛاصً ِغز٠ٛبد ثزجب٠ٓ اٌم١ُ رشر١ت ٠زجب٠ 

 دسجبرُٙ؟ ٌّزٛعػ ٚفمب اٌضب٠ٛٔخ

 ث١ٓ ِغزٜٛ اٌزٛاصً  ً٘ رٛجذ علالخ اسرجبغ١خ داٌخ ً إٌّخفط ٚوً ِٓ  الإٌىزشٟٚٔإدصبئ١ب

 ؟إٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ

  ًإٌّخفط ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ ِٓ خلاي  الإٌىزشًٟٚٔ٘ ٠ّىٓ اٌزٕجؤ ثّغزٜٛ اٌزٛاص

 ؟دسجبرُٙ عٍٝ وً ِٓ إٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ

 اٌّزٛعػ ٚوً ِٓ إٌغك  الإٌىزشٟٚٔإدصبئ١بً ث١ٓ ِغزٜٛ اٌزٛاصً  ً٘ رٛجذ علالخ اسرجبغ١خ داٌخ

 ؟اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ 

 اٌّشرفع ٚوً ِٓ إٌغك  الإٌىزشٟٚٔإدصبئ١بً ث١ٓ ِغزٜٛ اٌزٛاصً  ً٘ رٛجذ علالخ اسرجبغ١خ داٌخ

 ؟اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ 

  ًرفع ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ ِٓ خلاي اٌّش الإٌىزشًٟٚٔ٘ ٠ّىٓ اٌزٕجؤ ثّغزٜٛ اٌزٛاص

 ؟دسجبرُٙ عٍٝ وً ِٓ إٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ 

 أهذاف الذراسح: 

ِٕخفط( ٚإٌغك اٌم١ّٟ ٌذٜ غٍجخ  –ِزٛعػ  –اٌىشف عٓ اٌعلالخ ث١ٓ ِغزٜٛ اٌزٛاصً )ِشرفع -1

 اٌّشدٍخ اٌضب٠ٛٔخ.

ِٕخفط( ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ  –ِزٛعػ  –اٌىشف عٓ اٌعلالخ ث١ٓ ِغزٜٛ اٌزٛاصً )ِشرفع  -2

 اٌّشدٍخ اٌضب٠ٛٔخ.

 .الإٌىزشٟٚٔرذذ٠ذ اٌفشٚق ث١ٓ ِزٛعػ دسجبد اٌزوٛس ٚالأبس فٟ ِغزٜٛ اٌزٛاصً  -3

اٌزمذَ ثجعط اٌزٛص١بد ٚاٌّمزشدبد اٌزٟ رغبعذ اٌشجبة فٟ الاعزخذاَ الاِضً ٌٛعبئً اٌزٛاصً -4

 . الإٌىزشٟٚٔ

 أهمُح الذراسح:
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                      ١ّ٘خ وجشٜ ٌذٜ وً اٌفئبدأِٓ  الإٌىزشٟٚٔرجشص ا١ّ٘خ اٌذساعخ ٌّب ٠ّضٍٗ اٌزٛاصً  -1

 صبس اعزخذاِٗ .أاٌعّش٠خ ٚخبصخ غلاة اٌضبٔٛٞ ٌزا ٚجت اٌزعشف عٍٝ 

 عٍٝ شجىبد اٌزٛاصً . خدىبَ اٌشلبثإاٌذساعخ فٝ  ٔزبئج٠ّىٓ اعزخذاَ  -2

ِٚم١بط ٌٍٕغك اٌم١ّٟ ِٚم١بط  الإٌىزشٟٟٚٔٚ٘  ِم١بط اٌزٛاصً  حِذاد اٌّىزجخ ثّمب١٠ظ جذ٠ذإ -3

 ٌٍزٛافك إٌفغٟ.

 فروض الذراسح:
ً ث١ٓ ِزٛعطبد دسجبد غلاة اٌّشدٍخ اٌضب٠ٛٔخ ِٚزٛعطبد دسجبد - لا رٛجذ فشٚق داٌخ إدصبئ١ب

 .ٚإٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ  الإٌىزشٟٚٔغبٌجبد اٌّشدٍخ اٌضب٠ٛٔخ فٟ وً ِٓ اٌزٛاصً 

لا رٛجذ فشٚق داٌخ إدصبئ١بً ث١ٓ ِزٛعطبد دسجبد غلاة ٚغبٌجبد اٌشعجخ اٌع١ٍّخ ثبٌّشدٍخ اٌضب٠ٛٔخ  -

 الإٌىزشِٟٚٔٚزٛعطبد دسجبد غلاة ٚغبٌجبد اٌشعجخ الأدث١خ ثبٌّشدٍخ اٌضب٠ٛٔخ فٟ وً ِٓ اٌزٛاصً 

 . ٚإٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ

 اٌّشدٍخ غٍجخ  ٌذٞ( إٌّخفط – اٌّزٛعػ – اٌّشرفع) اٌزٛاصً ِغز٠ٛبد ثزجب٠ٓ اٌم١ُ رشر١ت زجب٠ٓ٠ -

 دسجبرُٙ ٌّزٛعػ ٚفمب اٌضب٠ٛٔخ

ً ث١ٓ ِغزٜٛ اٌزٛاصً  رٛجذ علالخ اسرجبغ١خ داٌخ - إٌّخفط ٚوً ِٓ إٌغك  الإٌىزشٟٚٔإدصبئ١ب

 اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ.

إٌّخفط ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ ِٓ خلاي دسجبرُٙ  الإٌىزش٠ّٟٔٚىٓ اٌزٕجؤ ثّغزٜٛ اٌزٛاصً  -

 عٍٝ وً ِٓ إٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ. 

ً ث١ٓ ِغزٜٛ اٌزٛاصً  رٛجذ علالخ اسرجبغ١خ داٌخ - اٌّزٛعػ ٚوً ِٓ إٌغك  الإٌىزشٟٚٔإدصبئ١ب

 اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ ".

ً ث١ٓ ِغزٜٛ اٌزٛاصً  خ" رٛجذ علالخ اسرجبغ١خ داٌ- اٌّشرفع ٚوً ِٓ إٌغك  الإٌىزشٟٚٔإدصبئ١ب

 اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ ".

اٌّشرفع ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ ِٓ خلاي دسجبرُٙ  الإٌىزش٠ّٟٔٚىٓ اٌزٕجؤ ثّغزٜٛ اٌزٛاصً  -

 عٍٝ وً ِٓ إٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ".

 ح:عُنح الذراس

ً ٚغبٌجخ ِٓ غلاة اٌصف اٌضبٟٔ اٌضبٔٛٞ اٌعبَ، ٚلذ رُ  400رىٛٔذ ع١ٕخ اٌجذش اٌذبٌٟ ِٓ  غبٌجب

اخز١بس اٌّذاسط ثذ١ش رىْٛ ع١ٕخ ِّضٍخ ٌّذاسط اٌزع١ٍُ اٌضبٔٛٞ اٌعبَ ثّذبفظخ د١ِبغ. ٚلذ رشاٚدذ 

أشٙش ٚأذشاف ِع١بسٞ لذسٖ  2عٕخ ٚ  15عٕخ ثّزٛعػ عّشٞ لذسٖ  12-15أعّبس غٍجخ اٌع١ٕخ ث١ٓ 

 أبس( ثبٌصف اٌضبٟٔ اٌضبٔٛٞ. 100-روٛس100) خغبٌت ٚغبٌج 200وّب رىٛٔذ ع١ٕخ اٌزم١ٕٓ ِٓ  0.21

 أدواخ الثحث:

 رعشض اٌجبدضخ لأدٚاد اٌجذش ٚو١ف١خ إعذاد٘ب ٚغشق رم١ٕٕٙب عٍٝ إٌذٛ اٌزبٌٟ:
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 عذاد اٌجبدضخ(.إ)الإٌىزشِٟٚٔم١بط ِغز٠ٛبد اٌزٛاصً  (1)

 عذاد اٌجبدضخ(.إِم١بط إٌغك اٌم١ّٟ) (2)

   عذاد اٌجبدضخ(.إِم١بط اٌزٛافك إٌفغٟ) (3)

 الأسالُة الاحصائُح: 

 ٓ أدٚاد اٌذساعخ ٚاٌزذمك ِٓ فشٚظٙب:١رُ اعزخذاَ أعب١ٌت اٌزذ١ًٍ الإدصبئٟ اٌزب١ٌخ ٌزمٕ

 

 رذ١ًٍ الأذذاس -رذ١ًٍ اٌزجب٠ٓ. -اخزجبس )د(. -اٌزذ١ًٍ اٌعبٍِٟ. -ِعبًِ الاسرجبغ. 

ثبعزخذاَ ثشٔبِج اٌذضِخ الإدصبئ١خ ٌٍعٍَٛ الاجزّبع١خ / ٌٍذبعجبد  الإدصبئٟد١ش رُ اٌزذ١ًٍ   

 Statistical Package of Social Sciences / Personal Computer( 23اٌشخص١خ ٔغخخ سلُ )

(SPSS / PC). 

 نرائج الذراسح:

ً ث١ٓ ِزٛعطبد دسجبد غلاة اٌّشدٍخ اٌضب٠ٛٔخ ِٚزٛعطبد لا رٛجذ فشٚق داٌخ  (1) إدصبئ١ب

دسجبد غبٌجبد اٌّشدٍخ اٌضب٠ٛٔخ ثىٍزب شعجز١ٙب اٌع١ٍّخ ٚالأدث١خ فٟ اٌذسجخ اٌى١ٍخ ٌىً ِٓ اٌزٛاصً 

 الاٌىزشٟٚٔ, إٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ .

 -ِزٛعػ  -)ِشرفع ( وبْ رشر١ت اٌم١ُ ) إٌغك اٌم١ّٟ(  ٌذٜ أصذبة ِغز٠ٛبد اٌزٛاص2ً)

ِٕخفط(  وبٌزبٌٟ :اٌم١ُ الاجزّبع١خ ، اٌم١ُ اٌذ١ٕ٠خ، اٌم١ُ اٌجّب١ٌخ ، اٌم١ُ الالزصبد٠خ ، اٌم١ُ إٌظش٠خ 

 ٚاٌم١ُ اٌغ١بع١خ.

ً ث١ٓ ِغزٛ ٜ اٌزٛاصً الاٌىزشٟٚٔ 3)  ( رٛجذ علالخ اسرجبغ١خ عبٌجخ /عىغ١خ داٌخ إدصبئ١ب

وّب أٔٗ ٠ّىٓ اٌزٕجؤ ثّغزٜٛ اٌزٛاصً .ظش٠خ ٚالاجزّبع١خ إٌّخفط ٚوً ِٓ اٌم١ُ اٌذ١ٕ٠خ ٚاٌم١ُ إٌ

 الاٌىزشٟٚٔ  إٌّخفط ِٓ خلاي دسجبد اٌطلاة عٍٝ ِم١بط اٌم١ُ . 

ً ث١ٓ ثّغزٜٛ اٌزٛاصً الاٌىزشٟٚٔ اٌّزٛعػ ٚوً ِٓ 4) ( لا رٛجذ علالخ اسرجبغ١خ داٌخ إدصبئ١ب

 إٌغك اٌم١ّٟ ٚاٌزٛافك إٌفغٟ ٌذٜ غٍجخ اٌّشدٍخ اٌضب٠ٛٔخ. 

ً ث١ٓ ِغزٜٛ اٌزٛاصً الاٌىزشٟٚٔ 5) (  رٛجذ علالخ اسرجبغ١خ ِٛججخ /غشد٠خ داٌخ إدصبئ١ب

اٌّشرفع ٚاٌم١ُ اٌذ١ٕ٠خ  فٟ د١ٓ أٗ رٛجذ علالخ اسرجبغ١خ عبٌجخ / عىغ١خ داٌخ إدصبئ١بً ث١ٓ ِغزٜٛ 

ٌزٕجؤ اٌزٛاصً الاٌىزشٟٚٔ اٌّشرفع ٚوً ِٓ: اٌم١ُ الالزصبد٠خ ٚاٌم١ُ اٌجّب١ٌخ وّب أٔٗ ٠ّىٓ ا

ثّغزٜٛ اٌزٛاصً اٌّشرفع ِٓ خلاي دسجبد اٌطلاة عٍٝ ِم١بط اٌم١ُ. 



 

    

 

 

 

 

 

 

 

 

 

 

ثانُاً: ملخص الذراسح تاللغح الانجلُزَح



 

    

 

 

The study Problem: 

   In early years, electronic networks offer opportunities to 

participate, so they are suitable means for the growth of subcultures 

for adolescents. The involvement of these networks by adolescents 

and their great ability to deal with modern technology puts 

educators in front of enormous challenges to understand the nature 

of their online communication across those Networks. There are 

different views on the effects of the use of electronic networks. 

There are those who see it as a great opportunity for humanity to 

exchange communication and knowledge and eliminate the 

obstacles of time and place. So it increases people's affinity, 

increase their degree of interaction, create new social relationships, 

and reduce an enormous amount of procedures in economic and 

commercial transactions and exchanges. There are those who see it 

as the real source of danger to social relations, and lead to the birth 

of a society that has the factors of estrangement and alienation from 

cultural traditions, as well as the isolation and disintegration of the 

fabric of social life. (Hanan al-Shihri, 2: 2013). The positive and 

negative effects of electronic communication tools have been the 

focus of previous studies, including the positive and negative 

effects of technology. In a study by Rania Ibrahim (2009), the 

negative impact of the Internet on adolescents is mentioned. The 



 

    

 

 

more hours spent in front of the Internet, the more adolescents face 

social, moral and family problems. A study by Moza Al-Doi (2017) 

also found that there is a relationship between the excessive use of 

communication methods and their impact on their scientific, 

personal, psychological level. and their family, school and social 

adjustment. Anderson's study (2011) also noted that the use of the 

Internet for long periods leads to low participation in social 

activities and increased feelings of loneliness And depression. The 

results of some of the studies that talked about the positives of the 

networks were a study of (Windham, 2008) which indicated that 

there is a statistically positive relationship between the use of 

communication and psychological and social adjustment. A study 

by Hanan al-Shahri (2013) also found that the reasons that lead 

students to use the means of communication are the easiness of 

expressing their views that they cannot express, intellectual 

openness and cultural exchange. The results of previous studies 

have varied on the positive and negative effects of electronic means 

of communication, and previous studies, within the limits of the 

researcher's knowledge, have overlooked the effect of interaction 

between electronic communication means on the value system and 

psychological adjustment directly. Which the current study is trying 

to identify. 



 

    

 

 

Questions of the study: 

-Are there statistically significant differences between the average 

scores of secondary school males students and the average scores 

of secondary school females students on the electronic 

communication,  value system and psychological adjustment? 

- Are there statistically significant differences between the average 

scores of the students of the scientific division in the secondary 

stage and average scores of the students of the literary division in 

the secondary stage on the electronic communication, value system 

and psychological adjustment? 

Does the order of values differ by varying levels of electronic 

communication (high - medium - low) among secondary students 

according to their average grade? 

- Is there a statistically significant relationship   between the level 

of low electronic communication , value system and psychological 

adjustment of secondary school students? 

- Is it possible to predict the low-level of electronic 

communication among high school students through their scores on 

the value system and psychological adjustment? 

- Is there a statistically significant relationship between the 

moderate-level of electronic  communication  and the value system 

and psychological adjustment of secondary school students? 



 

    

 

 

-Is there a statistically significant relationship between the high-

level of electronic communication and the value system and 

psychological adjustment of secondary school students? 

- Is it possible to predict high- level of electronic communication 

among high school students through their scores on the value 

system and psychological adjustment? 

Aims of the study: 

1 - Detection of the relationship between the level of electronic 

communication (high - medium - low) and the value system of 

secondary school students. 

2 - Detection of the relationship between the level of electronic 

communication (high - medium - low) and psychological 

adjustment among secondary school students. 

3 - Determine the differences between the average grades of males 

and females students in the level of electronic communication. 

4 - To make some recommendations and proposals that help 

young people to make optimal use of the means of electronic 

communication. 

The importance of studying: 

1 - The importance of the study in the form of electronic 

communication of great importance for all age groups, especially 

secondary students so it must be identified the effects of its use. 



 

    

 

 

2 - The results of the study can be used in terms of control over the 

networks. 

3 - Supply the library with new standards, namely the scale of 

electronic communication, the scale of the value format and the 

scale of psychological adjustment. 

Study hypotheses: 

- There are no statistically significant differences between the 

average scores of secondary school males students and the average 

scores of secondary school females students on the electronic 

communication,  value system and psychological adjustment. 

-There are no statistically significant differences between the 

average scores of the students of the scientific division in the 

secondary stage and average scores of the students of the literary 

division in the secondary stage on the electronic communication, 

value system and psychological adjustment. 

- The order of values varies by varying levels of electronic 

communication (high - medium - low) among secondary students 

according to their average scores. 

  -  There is a statistically significant relationship   between the 

level of low electronic communication , value system and 

psychological adjustment of secondary school students. 



 

    

 

 

- It is possible to predict the low-level of electronic 

communication among high school students through their scores on 

the value system and psychological adjustment. 

- There is a statistically significant relationship between the 

moderate-level of electronic communication and the value system 

and psychological adjustment of secondary school students. 

 -There is a statistically significant relationship between the high-

level of electronic communication and the value system and 

psychological adjustment of secondary school students. 

-It is possible to predict high level of electronic communication 

among high school students through their scores on the value 

system and psychological adjustment. 

The study sample: 

  The current research sample consisted of 400 male and female 

secondary school students. The schools were chosen as 

representative sample of secondary education schools in Damietta 

governorate. The sample age ranged between 15-17 years with an 

average age of 15 years and 7 months and a standard deviation of 

0.91. 

 The standardization sample consisted of 200 students and students 

(100 males and 100 females) in the second grade. 

Search tools: 



 

    

 

 

   The researcher presents the research tools and how to prepare 

them and methods of codification as follows: 

(1) The scale of electronic communication (researcher's 

preparation). 

(2) The value system scale (researcher's preparation). 

(3) The scale of psychological adjustment (researcher's 

preparation). 

Statistical Methods: 

  The following statistical analysis techniques have been used for 

the technicians of the study tools and their verifications: 

-Correlation coefficient. 

- Global analysis. 

- Test (T). 

- Analysis of variance. 

- Regression analysis. 

       Statistical analysis was carried out using the Statistical 

Package of Social Sciences / Personal Computer (SPSS / PC) 

version no. (23). 

Results: 

The results of the study showed that there are no statistically 

significant differences between the average scores of secondary 

school male students and the average scores of secondary school 

female students in both of their scientific and literary divisions in 



 

    

 

 

the total degree For each of the E-communication, value system 

and psychological adjustment, There is a negative / inverse 

correlative relationship between the low level of electronic 

communication and the religious values, the theoretical values and 

the overall degree of the value system. The order of values (value 

system) is equal for students of three levels of electronic 

communication (low, medium and high), which are (descending 

order): social values, religious values, aesthetic values, economic 

values, theoretical values and political values., It is not possible to 

predict the medium level of electronic communication among 

secondary students through their grades in both the value system 

and Psychological adjustment, There is no significant correlation 

between the medium level of electronic communication and the 

value system and psychological adjustment of high school 

students.,  A positive correlation between the high level of 

electronic communication and religious values. While there is a 

negative correlation between the high level of electronic 

communication and both of economic values and aesthetic values, 

The high level of electronic communication among high school 

students cannot be predicted by their degrees on the value system 

and psychological adjustment. 


